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Abstract
Smartphone applications (apps) are thought to be an adequate instructional strategy 
not only to improve the quality of the teaching in physical education (PE), but also 
to effectively promote leisure-time physical activity (PA) of adolescent students in 
this context. Although the use of smartphone apps has been generalized in PE, lit-
tle is known about the curricular approach of smartphone apps to be implemented 
by teacher to teach specific curricular contents in PE lessons. Therefore, the aim 
of this research was threefold: a) to conduct a systematic search for smartphone 
apps focused on PA and sport; b) to assess the features, content and quality of every 
included smartphone app; and c) to analyze the relationships between every selected 
app and the secondary PE curriculum. Systematic searches were completed on 
Google Play Store from January 2021 to March 2021. Apps were included when 
they met: main goal focused on PA and sport; permitted use by underage; they are 
free; user scores of at least 4. The app selection process was carried out by sev-
eral reviewers and concordance measures were estimated. Additionally, an app 
quality assessment was independently conducted by three reviewers. A total of 18 
apps focused on PA were included. Particularly, eight apps were suitable for fitness, 
health and quality of life curricular content; two for sports content; four for body 
expression content; and four apps for outdoor PA content. The mean quality score 
was 4.00. Apps could be helpful for teachers to implement the secondary PE cur-
riculum and effectively promote PA among adolescent students.
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1 Introduction

The digital technology (e.g., digital blackboard, tablets, smartphone apps) has been 
incorporated as key elements into every sphere of our society such as health, work 
and education (Organisation for Economic Cooperation and Development, 2019). 
The use of digital technology to support the teaching and learning process has 
grown sharply in recent years (Sargent & Casey, 2020), and its implementation in 
education system has been accentuated by the COVID-19 pandemic. Indeed, Cal-
derón-Garrido et  al. (2022) review concluded that the scientific production seems 
to bet on the use of smartphones in class, as it is beneficial for educational objec-
tives. In physical education (PE), while most research has focused on reporting use-
fulness and advantages derived from the use of digital technology in PE (Cushion 
and Townsend, 2019; Sargent & Casey, 2020), little attention has been paid to the 
question about whether there are smartphone apps that could be linked with PE 
curriculum to promote leisure-time physical activity (PA) in adolescents from the 
context of the secondary school PE. There is thus a need to help PE teachers take 
a curricular approach to the selection and implementation of smartphone applica-
tions (apps) that contribute to addressing the curriculum. This would allow us to 
recommend an improved use of smartphone apps for PE lessons, which would lead 
to improve the quality of the teaching and learning process with more meaningful 
learning experiences for students, and to accomplish one of the main educational 
goals, such as leisure-time PA promotion (SHAPE America– Society of Health and 
Physical Educators, 2014). This research sought to carry out a systematic search 
for smartphone apps focused on PA that are available in the Google Play. Next, the 
interplay between every included smartphone app and the secondary PE curriculum 
was further analysed.

1.1  Secondary physical education curriculum

In common with another national PE curricula (e.g., SHAPE America– Society of 
Health and Physical Educators, 2014; Irish Proffessional Service for Teachers, 2022; 
British Council for the Curriculum, Examinations and Assessment, 2022), one the 
of the main curricular goals for PE, in Spain, is to develop students as physically 
literate people capable of applying the knowledge, skills and attitudes needed for 
lifelong health-related PA (Orden 15 of January, 2021; Royal Decree 1105/, 2014). 
In order to structure the knowledge, skills and attitudes to be learnt by students 
when completing secondary education, the content blocks of Spanish curriculum for 
secondary PE could be organized according four: a) fitness, health and life quality, 
which includes contents related to the development of basic physical capacities, the 
promotion of healthy lifestyles (e.g., regular PA, nutrition and adequate rest breaks) 
and avoidance of potential health-damaging behaviours (e.g., sedentarism, tobacco, 
alcohol and drugs), as well as the identification of health benefits derived from a 
good level of fitness and regular leisure-time PA; b) games and sports, which com-
prises contents referring to the understanding of games and sports as sociocultural 
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phenomena, the knowledge of Spanish traditional games, as well as the development 
of technical and tactical skills, the knowledge and respect for the rules of individual 
and team sports; c) body expression, which brings together contents concerning cre-
ative and artistic communication and emotional regulation using body (e.g., dance, 
choreography, and dramatization) d) outdoor PA, which tackles contents regard-
ing the interaction between students and nature through PA (e.g., hiking, orientat-
ing, and outdoor challenges), and the understanding and appreciation of the natural 
environment.

The Spanish curriculum for secondary PE states two 60-minute lessons per week, 
despite the substantial body of evidence indicating PE helped students meet daily 
PA recommendations (Kerr et al., 2018; Kwon et al., 2020; Lee & Gao, 2020). Thus, 
there is a need for teachers to develop and implement instructional strategies aiming 
to promote students’ levels of leisure-time PA from PE lessons. For this goal, the 
use of digital technology, including smartphone apps, is recommended not only to 
develop key digital competence, but also to improve the comprehensive education of 
students in general, and promote leisure-time PA from the context of the secondary 
school PE in particular (Orden 15 of January, 2021; Royal Decree 1105/, 2014).

1.2  Smartphone apps in physical education

The use of digital technology in PE is considered as a relevant instructional recourse 
given its potential in supporting the teaching and learning process in a manner that 
fits the nature of PE (Casey et al., 2017). For instance, digital technology such as 
digital blackboard, tablets, video cameras, electronic devices, and smartphone apps 
provide students with opportunities to reinforce their learning, and to foster their 
autonomy (Hyeonho & Taemin, 2021). Recently, inquiring app-integrated PE in 
which several apps are utilized on the smartphone in PE has been on the rise to 
ease the teaching learning process (Krause & Sanchez, 2014; Zhu & Dragon, 2016). 
PE experts have suggested smartphone apps perform different roles in improving 
the quality of PE: a) they can serve as communicational tools such as scoreboard, 
whiteboard or display platforms; b) they can serve as classroom management tools 
by being useful for timers, music displayers, and microphones; c) they can be used 
as tools for information delivery, feedback, lesson plans, assessment; and d) they 
should be personalised based on every student’s need and skills (Goodyear et  al., 
2019; Penney et al., 2012; Pyle & Esslinger, 2014; Sinelnikov, 2012).

It is, thus, thought to develop students as physical literate people via smartphone 
apps may represent an effective and innovative strategy to promote leisure-time PA 
from the context of the secondary school PE. This idea relied on the fact that most 
secondary students have a generalised use of digital technology in their everyday 
life through the utilisation of social networks, websites, blogs, and smartphones, and 
user accounts for several apps (Böhm et al., 2019; Direito et al., 2015; Goodyear & 
Armour, 2021; Vega-Ramírez et al., 2020).
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1.3  Literature review on apps in physical education

The digital technology could allow a greater variety of instructional strategies in PE 
while helping to develop in students attitudes, knowledge and behaviours for a more 
physically active life. Therefore, teachers need to experiment with apps related to 
the PE teaching-learning process (Yu et al., 2018). Accordingly, previous research 
about the use of apps, conducted in the school context of PE, has evidenced advan-
tages in motivation, knowledge of results, assessment, and the improvement of stu-
dent autonomy, among others (Kerner & Goodyear, 2017; Klenk et al., 2017; Phil-
lips et al., 2014; Vega-Ramírez et al., 2020). Schwartz and Baca (2016) point out 
that many PA apps are based on behavioural theory and use elements of gamifica-
tion for success, with personal goals and specific feedback. Lee (2018) recommends 
using apps to facilitate students’ group activities, as well as the knowledge of results. 
Similarly, a growing body of research has pointed out that the implementation of 
smartphone apps was an efficient instructional strategy to increase in-classroom PA, 
as well as to promote leisure-time PA among adolescent students in PE (Böhm et al., 
2019; Brickwood et al., 2019; Gil-Espinosa et al., 2020; Lau et al., 2011).

Likewise, Mokmin and Jamiat (2021) designed a mobile application taking into 
consideration the motor learning theory (Muratori et al., 2014) and Mayer’s cogni-
tive theory of multimedia learning (Mayer, 2011), obtaining satisfactory results in 
motivation and PA performance after its implementation with students. In turn, the 
results of Papastergiou et al. (2021) research with primary school students conclude 
that the use of apps improved their interest, enjoyment, and motivation, while teach-
ers had more time to provide individualised feedback. Similarly, research carried out 
by Yu (2020) in secondary education found that, through the use of mobile appli-
cations, students improved their tactics and performance of badminton skills while 
allowing for more active learning and improved knowledge of the results, conclud-
ing that PE teachers can integrate the use of mobile applications in their teaching 
work.

In any case, the educational benefits of using mobile applications in PE will be 
determinate by the design of the learning activities (Greve et  al., 2022), which is 
why their link with the curriculum is crucial. PE teachers are recommended to align 
the selection of apps with the PE learning goals (Lee & Gao, 2020). Krause et al. 
(2020) recommend increasing research on the use of technology in PE, as well as 
improving the training of PE teachers in the integrated use of technology in the 
subject.

1.4  The current research and research question

Smartphone apps represent a potential means both to develop students as physical 
literate, and to promote leisure-time PA from the context of the secondary school 
PE. In accordance with previous research, the number of smartphone apps, particu-
larly those related to PA and sports, has been on the Google Play (Arigo et al., 2020). 
This great quantity of smartphone apps represents a good opportunity to provide 
students with improved meaningful learning experiences, yet it also makes it quite 
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difficult for teachers to select and implement the most suitable app in accordance 
with curricular content to be taught in lessons. Although previous research has well 
documented the benefits from the use of smartphone apps on learning-related out-
comes in students such as increased levels of in-classroom and leisure-time PA, the 
question about the curricular approach to smartphone apps to be used by teachers to 
teach specific curricular contents in the classroom remains still to be examined. To 
the best of our knowledge, no studies were found to analyse smartphone apps to pro-
mote PA in the school context and its potential relationships to the curriculum and 
possible use by PE teachers. At the same time, Koekoek and van Hilvoorde (2018) 
thought over the need to understand the way teachers select digital technology, with-
out losing educational goals. Further, this question becomes even more important 
due to the great use of digital technology in general, and particularly smartphone 
apps in PE to adapt the implementation of curriculum to the new instructional mod-
els derived from the COVID-19 pandemic (López-Fernández et al., 2021).

This research attempts to provide a response to the questions about which smart-
phone apps on PA and sports are linked directly to secondary curriculum for PE, 
and how PE teachers might implement them to teach curricular content with the 
purpose of promoting leisure-time PA from the school context of PE. Therefore, the 
aim of this research was threefold. The first objective was to carry out a systematic 
search for smartphone apps focused on PA and sport that are available in the Google 
Play. The second objective included a quality assessment for every smartphone app 
included in this study. The third objective consisted of the analysis of the relation-
ship between every smartphone app and the PE curriculum, as well as the provision 
of possible strategies for the implementation of each app.

2  Materials and methods

2.1  Search strategy

Systematic searches were individually completed by two researchers (R1 and R2) 
in Google Play Store between 12th January 2021 and 31st March 2021. The identi-
fication of apps was performed using the following search terms: “physical educa-
tion”, “physical activity”, “health”, “fitness”, “sport”, “body expression”, “corporal 
language”, “dance”, “outdoor physical activity”. Search terms were entered into the 
Google Play Store in isolation or in different combinations based on Boolean logic 
(i.e., AND, NOT, OR).

2.2  Inclusion criteria and selection process

The apps selection process was developed in two phases. In the first phase and 
after removing duplicates, apps were retrained and registered in a database 
when they met the following criteria: a) they were written in Spanish or English 
(description and application), and b) they had the main goal focused on PA pro-
motion. Apps could be used in isolation or in combination with an external device 
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(e.g., PA tracker) or a back-office system, for instance, to communicate with a PE 
or PA professional. This first phase was carried out by two reviewers (R3 and R4) 
who individually evaluated the names and descriptions of the apps against these 
two criteria using a checklist (response: yes, or not). To solve disagreements, a 
consensus meeting was held between both reviewers and the main author of this 
research. The apps identified in this first phase were, then, included in the sec-
ond selection phase. In this phase, a second set of inclusion criteria was estab-
lished to identify the apps that would be included in this study. They would be 
included when: a) their use is allowed to underage; b) they are free (Bearne et al., 
2020; Simões et al., 2018); c) user score of at least 4 (scale range 1 to 5) follow-
ing previous app reviews (Bearne et al., 2020; Simões et al., 2018); d) a number 
of user scores equal to 100 or higher (Bearne et al., 2020; Simões et al., 2018). 
Two reviewers (R5 and R6) individually evaluated the names and descriptions of 
the apps against the established inclusion criteria using a checklist (answer: yes, 
or not). A consensus meeting was held to resolve disagreements between both 
reviewers with the help of the main author of this research.

2.3  Quality assessment

In line with previous app reviews, an app quality assessment was completed through 
the Mobile App Quality Ratings (MARS) (Stoyanov et  al., 2015). It includes 23 
items divided into 5 dimensions: engagement (5 items, e.g., “interest”), functionality 
(4 items, e.g. “ease of use”), aesthetics (3 items, e.g. “Visual appeal: How well does 
the app look?”), information quality (7 items, e.g. “accuracy of app description”), 
and subjective quality (4 items, e.g. “Would you recommend this app?”) (Stoyanov 
et al., 2015). Every item is answered on a 5-point Likert scale ranging from 1 (inad-
equate) to 5 (excellent). To gather quality evidence for each app, a global average 
score from the mean of each MARS dimension was estimated (Stoyanov et  al., 
2015). This assessment was independently carried out by three reviewers (R1, R3 
and R6). Likewise, disagreements were solved by a consensus meeting between the 
reviewers and the main authors of this study.

2.4  Relationships between apps included and PE curriculum

Once apps were included in this research, the authors individually downloaded the 
different apps and proceeded to individually analyse them by taking into considera-
tion the four content blocks (i.e., fitness, health and life quality; games and sports; 
body expression; and outdoor physical activities), established after the analysis of 
the Spanish secondary PE curriculum (Orden 15 of January, 2021; Royal Decree 
1105/, 2014), and its respective implementation in the classroom. Subsequently, 
each author proposed a series of possible practical applications for every app. Lastly, 
a meeting was held to agree both points and to resolve disagreements among the 
authors.
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2.5  Data analysis

For categorical data from a checklist, the degree of agreement among reviewers was 
computed using the kappa (κ) index. Consistent with Landis and Koch (1977), there 
is an insignificant agreement with values below 0.20, small with values between 
0.21 and 0.40, moderate with values between 0.41 and 0.60, acceptable with values 
between 0.61 and 0.80, and excellent with values between 0.81 and 1.00. For con-
tinuous data from MARS scores, the degree of agreement between reviewers was 
estimated by the intraclass correlation coefficient (ICC, model: bidirectional mixed 
effects, absolute agreement). According to Koo and Li (2016), there is a poor agree-
ment when values are less than 0.50, moderate when values are between 0.50 and 
0.75, good when values are between 0.75 and 0.90, and excellent when values are 
greater than 0.90.

3  Results

3.1  App selection process

Figure 1 shows a flow diagram for the app selection process. A total of 4650 apps 
in Google Play Store were initially identified. After removing duplicates (κ = 1.00) 
and out-of-scope apps (κ = 0.95), 432 app titles and descriptions were screened for 
eligibility based on a set of inclusion criteria (κ ranging from 0.85 to 1.00). Once 
this app selection process was completed, 18 apps were definitively included in this 
study.

3.2  App quality

The total MARS mean score was 4.00 (SD = 0.50) out of 5 (ICC = 0.90, 
95%CI = 0.80–1.00) for the totally of apps included in this research. The dimen-
sion with the highest score was subjective quality (M = 4.30, SD = 0.50; 
ICC = 0.89, 95%CI = 0.80–0.97), followed by functionally (M = 4.25, SD = 0.25; 
ICC = 0.85 95%CI = 0.76–0.94), aesthetics (M = 4.20, SD = 0.20; ICC = 0.90, 
95%CI = 0.79–0.95), information quality (M = 3.75, SD = 0.70; ICC = 0.89, 
95%CI = 0.80–0.97), and engagement (M = 3.70, SD = 0.60; ICC = 0.81, 
95%CI = 0.76–0.88).

3.3  Links with the secondary PE curriculum

The 18 apps that met the inclusion criteria were organized according to the four 
content blocks present in the Spanish secondary PE curriculum: 1) fitness, health 
and life quality, 2) games and sports, 3) body expression, and 4) outdoor PA (Orden 
15 of January, 2021; Royal Decree 1105/, 2014). A description of each of them is 
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shown, as well as proposals for possible applications to PE, which should be under-
stood as ideas that teachers must adapt to variables such as the characteristics of 
their students and schools, among others.

3.3.1  Apps for fitness, health and life quality

Table 1 yields eight apps to be used in PE for the curricular contents related to fit-
ness, health and life quality. These apps would allow students and/or teachers to 
create individual and collective physical challenges, to encourage them to prepare 
exercise for the group-class or to work with other subjects in an interdisciplinarity 
manner.

3.3.2  Apps for games and sport

Table 2 shows the two apps selected for games and sports contents in PE. Both apps 
would enable students to organise competitions and to create teams for sports activi-
ties. In addition, the two apps would facilitate interdisciplinary work with other 
subjects.

Fig. 1  Flow diagram displaying the app selection process
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3.3.3  Apps for body expression

Table 3 displays four apps to address the curricular contents of body-expression 
in PE. These apps emphasise the possibility of creating choreographies, rhythms 
and characterisations autonomously. Furthermore, they would allow students to 
work on creative projects.

3.3.4  Apps for outdoor physical activities

Table 4 shows the four apps that can be used in order to address outdoor physi-
cal activities from a curricular perspective in PE. They would allow students to 
organise and conduct sports events in natural and/or urban environments, in addi-
tion to facilitating work with other subjects in an interdisciplinary way.

4  Discussion

The objective of this research was threefold. The first of them was to carry out a 
systematic search for smartphone apps focused on PA and sport that are available 
in the Google Play. The second objective included a quality assessment for every 
smartphone app included in this study. The third objective consisted of the analy-
sis of the relationship between every smartphone app and the PE curriculum, as 
well as the provision of possible strategies for the implementation of each app.

The main results revealed a total of 18 smartphone apps included: eight apps 
were suitable for fitness, health and quality of life curricular content; two for 
games and sports content; four for body expression content; and four apps for 
outdoor PA content. The mean quality score was 4.00. This research contributes 
to the scientific literature a list of apps that, linked to curriculum blocks of PE 
content, could help to improve their educational use by PE teachers, consistent 
with Almusawi et al. (2021), who concluded that PE teachers need technology to 
save class time, making it more convenient for PE. A second contribution of the 
research is the design of possible practical applications in PE of the apps, linked 
to each of the curricular contents, based on the opinion of PE teachers and the 
review of the scientific literature. This study expands on literature by shedding 
the need to link the use of apps to the school curriculum and its contents.

When we refer to the educational context, teachers must be very demanding 
with the criteria for selecting the apps to be used. Of the 4650 apps initially iden-
tified, only 18 were selected for possible application in the educational context. 
This suggests a proliferation and offer of apps that, although they might seem 
useful in the educational process, for various reasons are not recommended. Of 
the 18 selected apps, eight have been linked to the “fitness, health and life qual-
ity” content block, two to “games and sport”, four to “body expression” and four 
to “outdoor physical activities”. This could be motivated by the creation of these 
apps for society in general and not specifically for the educational context and, 
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therefore, the most of them are related to physical condition, health and quality 
of life.

Therefore, it would be advisable to involve and coordinate educational adminis-
trations in order to design apps for educational purposes, both in collaboration with 
teachers and with companies specializing in new technologies. In this way, com-
pliance with the inclusion criteria that are determined adequate would be guaran-
teed and the work of the teaching staff would be facilitated. In this vein, Almusawi 
et al. (2021) suggests a focus on readiness encourages collaboration between sectors 
and industries to bring out the best innovative solutions for PE, as well as the col-
laborations of different Ministries in the app design. Just as the administration, for 
example, coordinates, controls and finances the textbooks to be used, one should 
start thinking about a similar implication with new technologies. The quality of apps 
designed for children and adolescents (evaluation of commitment and quality of 
information) correlates with the number of techniques identified to change health 
behaviors (Ng et  al., 2019). Another interesting variable to be considered in the 
design of the apps is that the interest in the use of mobile devices can have a novel 
effect that later disappears (Ridgers et al., 2018). However, initial motivation could 
serve to establish individual awareness of PA levels. PE teachers must assess the 
apps, prior to use with students, so that they comply with the provisions of Organic 
Law 3/, 2018, on the Protection of Personal Data and guarantee of digital rights, 
while also adjusting to the proposed objectives and the students involved. In minors, 
request authorization from legal guardians for use by students.

Teachers are ultimately responsible for making the decision regarding the selec-
tion and use of the apps, recommending a group or collective involvement of the 
students, whenever possible, in order to avoid isolation. A possible strategy could 
be to provide challenging activities such as defiant, seeking self-efficacy, motiva-
tion and that stimulate social support (Martins et al., 2016), paying special attention 
to promoting the adolescent’s perception of competence and positive experiences 
(Martins et al., 2018). In fact, presenting collective challenges has proven to be an 
effective methodological strategy (Gil-Espinosa et al., 2020). Thus, physical activi-
ties that promote social relationships or include team activities are more likely to be 
successful (Johansson & Ruud, 2016). Furthermore, combining school interventions 
with family or community participation appears to be an effective strategy (Parody 
et al., 2019). It is important to consider variables such as whether or not they are 
free, the minimum age for registration and use, the need for authorization from legal 
guardians, the authorization of the educational center for the use of personal mobile 
devices or the existence of advertising in the apps, among others.

In any case, it is essential that teachers frame the use of apps for educational pur-
poses such as increasing the students’ motivation towards PA, the implementation 
of more students-centered models or the work of digital competence, as some inves-
tigations have already concluded (Gil-Espinosa et al., 2020; Zhao et al., 2016). In 
this vein, Lau et  al. (2011), in their review, provide evidence supporting the pos-
itive effects of the use of digital technology in PA interventions for children and 
adolescents.
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Undoubtedly, the integration of the use of new technologies by students should 
guide us to work towards a responsible, formative, safe and educational use of them. 
In the case of PE, it is essential to guide students towards apps based on adequate 
scientific and technical criteria. Therefore, teachers must seek to empower students 
in the digital information age and, for this, they must have sufficient training to inte-
grate the use of digital technology in learning (Goodyear & Armour, 2018; Pereira 
et al., 2019). This is how the Spanish curriculum establishes it in secondary educa-
tion (Royal Decree 1105/, 2014).

Therefore, taking into consideration that PE time during school hours is insuf-
ficient, the increase of PA levels of students during non-school hours should be pro-
moted (Gil-Espinosa et al., 2020). In this context, the use of apps is presented as a 
resource to promote strategies that increase adolescents’ PA and health (Böhm et al., 
2019; Cummiskey, 2011; Dute et al., 2016; Simões et al., 2018). Likewise, Lee and 
Gao (2020) concluded that teachers are recommended to align the use of apps with 
the PE learning goals. Indeed, Cheng and Chen (2018) argued that the combination 
of traditional and a mobile APP support learning system is an effective approach 
that would help students to improve their health-related fitness achievements.

The strengths of this study include the systematic search for apps from Google Play, 
the use of the MARS instrument to assess quality and its relationships with the PE cur-
riculum in secondary education. Another strength is the participation of PE teachers of 
Secondary Education and University. Further, app ratings were performed by review-
ers and other ones participated in different phases. One highlight of this research is 
that digital technology can be integrated with the PE curriculum to improve the teach-
ing-learning process and promote PA among students. Future research should test the 
overall effectiveness of apps designed to promote PA among adolescents considering 
its link with the official curriculum. Finally, research examining the accuracy of app 
content and developer expertise should also be of high priority.

The limitations of this study include the exclusion of apps with low interrater 
reliability for the scoring of app quality through the MARS scale. This may be due 
to the subjective nature of some sections of the scale. The temporal relevancy of the 
results from this study may also be considered a limitation. Another limitation was 
the short period used for the individual assessment of each app. Likewise, it would 
be convenient to carry out similar research in the App store.

5  Conclusions

The results suggest that popular apps for measuring and, potentially, promoting PA 
are of moderate quality if we look at its use in the school context. The app content 
quality, particularly the use of international guidelines on linking PA to the official 
curriculum could be improved. Furthermore, based on the findings from this assess-
ment, we suggest that education administrators and teachers should be involved 
in the development of apps targeting student’s PA behaviors; that apps should be 
developed considering the target group (aged, motivation…) and the respective 
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PA recommendations established by the WHO (2020); and consider the official 
curriculum.

More effort is needed to incorporate components that are more likely to influ-
ence PA behavior change, which is ultimately what they were developed for, while 
maintaining good functionality. Educational administration and developers should 
collaborate to provide self-monitoring and social comparison in students to enhance 
a comprehensive, competency-based education. In summary, this study seeks to 
advance research on the use of apps in PE, focusing on its link with the curriculum 
contents.
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